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Complicating understandings of
curriculum reform

“Educational reforms involving changes in
teaching practice fail with such monotonous
regularity because enlightened reform rhetoric
and the generosity of spirit that impels people
to attempt to change things simply come into
direct conflict with institutional realities”
(Kliebard, 2002)
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Curriculum AND change

as notions inherently connected

- Any work in curriculum development as an attempt to change
towards something different (e.g. pedagogical ideal, purpose,
means etc)

- Different orientation
- Different degrees (reform, change, innovation, review?)

- Any design, development, implementation or evaluation of a
programme as a circular process of change

- Requires similar conditions to other kinds of educational
change to be enabled, facilitated
- Although unavoidable, still “threatening” (emotions, stakeholders)

- Requires support, facilitation, time, process NOT product
(Lovat and Smith, 1995)



3 approaches to curriculum change
(MacDonald, 2003)

1. Top-down

- Change or Innovation imposed from above
by administration and curriculum
designers/subject-area experts to teachers

- Constricting/minimizing teacher influence or
mediation

- Key aim: fidelity between
- conception and implementation
- objectives-content-assessment (teacher proof
curriculum packages)
- Research focus on managing procedures of
dissemination and implementation




2. Bottom-up

- Research end of 1970s to early 1980s
showing the difficulties of the implementation
of top-down, teacher-proof curriculum
packages, highlighting instead

- How change was transformed

- How local forces (teachers and school contexts)
played a key role in the “gap” between conception
and implementation

- How historical-political-social-cultural conditions
constrict or enable possibility for change in specific
contexts

- Recognition of teachers as the “real experts
- action research
- school-based curriculum development

- Issues with funding, systematic support and
evaluation
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3. Partnerships

- 1980s and 1990s research, critique and re-
evaluation of extreme forms of SBCD contributed
to re-assessment and indicated that, even when
Initiated by teachers, there was still gap between
theory-conception and implementation of change.

- New model of curriculum change: partnership
between administrators, curriculum designers,
professional associations, researchers, teacher
educators, teachers, parents, pupils etc.

- Introducing change is

- difficult, messy and multi-dimensional,
- shaped by the local context,
- needs to include the teacher and

- I1s more effective if both top-down and bottom-up
partnerships are pursued.




Beyond 1, 2 or 3...
4. Curriculum change and the postmodern world

- Macdonald (2003) concludes that curriculum change cannot
follow these 3 modernist approaches which assume education to
have

- linearity
- control
- clearly defined plans and results

4" approach which interprets changes from a postmodern
understanding of the world which

-focuses on multiplicity and difference,
-recognises shifts in time, space, boundaries,

-recognises the Self as socially and historically
constructed/constituted



Example of Curriculum Change in the
UK (difference space-time)

Internal (1960s-70s) External (1980-...)

- Invention might be seen as change (CAP)-Curriculum as
formulation; Prescription

- Promotion as change - Change formulation.
implementation; - Change promotion

- Legislation as policy establishment; . Change legislation

- Mythologization as established or - Change establishment

permanent change

Danger of ignoring or taking for granted
teachers’ professional beliefs and sense of personal mission
Inherent VS Taken for granted
(Goodson, 2007)



Why does curriculum reform repeatedly fail?

(20t century USA)
(Kliebard, 2002)

- Curriculum as wide as ...life: no focus, scattered
change

- Nothing else changes: schooling and structures stable,
only change rhetoric changes

- Curriculum reform orientation in tension with broader
sociopolitical trends of an era

- From intellectual to bureaucratic organization of
educational administration professional culture: change
for change itself, no direction



Factors influencing implementation of curriculum change
(Snyder, Bolin, Zumwalt, 1992 on Fullan)

€ Need and relevance
* Clear goals
» Complexity
* Quality and practical
materials

.

-

* School administration
role

» Teacher relations

e Teacher
characteristics-
efficiency

\_

Change
characteristics

School level

» State authorities in communication
with local needs

* Change characteristics,
* Providing external support

/\

External
factors

* History of change in the
district

* Process of adoption

» Administrative support by
the district

District level e Teacher PD
* Timelines and evaluation

* Characteristics of councill
and community

J




Successful change?
(Rogers & Shoemaker, 1971)

-Relative advantage
- Status
-Relative reward
- Compatiblility
-Complexity
- Triability
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Similarly when researching

“implementation” of curriculum change
(Snyder, Bolin & Zumwalt, 1992)

- Curriculum Implementation (Fidelity Perspective): teaching as
fidelity to the implementation by teachers in classrooms of the
official curriculum developed by “experts” [implementation gap,
teacher proof curricula, curriculum alignment]

- Mutual Adaptation: mutually adapting the curriculum to the local
context as a process of negotiation between “experts” and
teachers; more egalitarian relations

- Curriculum Enactment: enactment as a process of interaction
between teachers, children, materials and the official curricular
framework in class

- Curriculum as the construction of (personal) meaning by all actors
involved in this process



Curriculum: “A complex web of

enactment”: spider-web metaphor

Curriculum making \ ¢ 2
“as occurring across multiple A=

sites, in interaction and
Intersection with one another,
In often unpredictable and
context-specific ways,
producing unigque social
practices, in constant and
complex interplay, wherein
power flows in non-linear ways,
thus blurring boundaries
between these multiple sites.”
(Priestley & Philippou, 2018, p. 153).
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Curriculum as social practice
‘Sites’ of curriculum making

Table 2.

Sites of Curriculum Makimng.-

Site of Actiwvity

Examples of Actiwvity

Examples of Actors

Supra

Macro

Meso

Micro

MNarno

Tranmnsnational curricular
discourse generation,
policy borrowing anmnd
lending; policy learming
Development of curriculurm
policy frameworks;
legislation to establish

agencies and infrastructure

Production of guidance;
leadership of and support
for curriculurm making;
production of resources

School-level curriculurm
making: programme desigmn;
lesson-planning

Curriculurm Mmaking irmn
classrooms and other
learming spaces: pedagogic
iNmnteractions; curriculwurm
events

OECD; World Bank;
UNESCO; EUD

MNMational govermnments.,
curriculum agencies

MNational governments;
curriculum agencies;
district authorities:
textbook publishers:;
curriculurm brokers;

subject-area counselors

Principals; senior leaders;
middle leaders; teachers

Teachers; students

(Priestley, Alvunger, Philippou & Soini, 2021)
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CURRICULUM

//\ MAKING IN SITES

_ - t OF ACTIVITY

- Alesser linear view

- Granularity

- Sites, actors and
activities — how
curriculum is made

- Actors can operate

across multiple sites

(e.g. Cyprus subject-
area counsellors)

suoles0do)

M. Priestley, D. Alvunger, S. Philippou. & T. Soini, (2021). Curriculum making in
Europe: policy and practice within and across diverse contexts.
Bingley: Emerald.



“But remember: ideal types, or models, are ideal.

They are, essentially, teaching or analytic tools that help
us clarify our thinking.

Curriculum in the real world seldom if ever matches the
ideal type; it is most often a hybrid of many types”.

(Hoadley & Jansen, 2009)



EXAMPLES FROM THE
REPUBLIC OF CYPRUS

Recent Curriculum Review 2004-2016



VS Curricula [as official texts]
always-already
amidst local, national, international,
global forces
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Some initial notes...on Cyprus [a narrative]

- an island lying on the borders of (traditional geographical definitions of) Europe
and the EU

- a Mediterranean country with a recent colonial past as part of the British Empire
(1878-1960)

- a young democracy and one of EU’s most recent (small) member-states since
2004,

- hosting an intractable socio-political problem rooted in antagonist nationalisms
between Greek-Cypriots and Turkish-Cypriots, Greece and Turkey since the
1950s

- In the aftermath of economic crisis: crash of 2013 and subsequent IMF
Programme

- Population:

- Greek Cypriot majority, indigenous population includes Turkish Cypriots,
Armenians, Maronites and Latins

- Recent experience with immigration (in ‘90s); permanent immigrants mostly
from former Soviet Union

- Immigration from Asia and more recently Middle East & Africa

...and conflict: post-conflict,
conflict sensitive, other?
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PROGRAMME OF INSTRUCTION

ELEMENTARY SCHOOLS
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GREEK EDITION

NICOSBIA:
Printed ai the Govermmernt Printing Office

1826

Political Text:
curriculum as
‘programme of
Instruction’ and
‘analytikon
programma’
1898, 1912, 1935,

1946, 1963, 1973,

1981, 1994, 2010
(Philippou, 2014)
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Educational Reform: A Timeline

[ Curriculum Change ]

2004

Launch
[ of J[

2007 2008 2009 2010 2011 2012 2013 2015 2016-2023

Reform Strategic ]

Planning Initiation of
[ Curriculum
Change Committees:

Curriculum texts

Professional
Development

Seminars for
Teachers
Implementation (grafting,
teaching materials, school-
based PD)
Curriculum
Evaluation &

Restructuring .
[ Curriculum as ]

Success and
Efficiency Indicators

Supranational discourses:
Learning outcomes, efficiency, accountability



Education Reform Committee
(20044, p.9; 2004b, p.103):

“Considering the above we PROPOSE:

* Review of the philosophy/purposes and aims of education as
proposed above.

* Review of the concept, content, teaching and evaluation of
General Education with:

-Support of the subject of citizenship education

-the formation of a “cross-curricular” programme of
Neohumanist paideia, which combines humanities,
scientific and technological knowledge and cultivates
critical thinking and humanistic values”



Re-positioning teachers
as professional pedagogues

Teachers’ construction as professionals at the onset of the Reform (2004) as organically
linked to their participation in decision-making processes and to their professional autonomy:

[a D]emocratic educational system, where the educator (elementary school teacher,
secondary school teacher) participates in decision-making processes, is recognised and is
treated as a “professional pedagogue” with relative autonomy in curriculum
development and teaching at the microlevel of the school unit and the
classroom (MoEC, 2004a, p. 20).

[...]

The delegation of more initiatives to educators for issues relating to teaching,
curriculum development and evaluation is in accordance with the tendency for a
relative autonomy of the pedagogue. This is also referred to as a move toward the
professionalisation of teachers (MoEC, 2004a, p. 99).

And later,

A heavily loaded curriculum program restricts the pedagogical role of the teacher, who rushes through
the coverage of subject matter without being able to exercise his (sic) pedagogical autonomy over
differentiated instruction and teaching that facilitates learning for all students. Instead, an
abbreviated [ouvotrTikd] curriculum program supports the approach of classrooms as life-workshops
and allows the teacher to take initiatives and develop instructional interventions needed for
qguality and effective teaching (MoEC, 2010, p. 15).



The vision of the Curriculum Reform
(Curriculum Review Committee, 2008):

A vision for a Democratic and Humane School
inclusive (by being differentiated, not uniform)
child/human at the centre but access to quality education/knowledge

To KUTTPIaKO OXOAEI0O oNUEpa

ETrapkéc kai 1816TNTC Koupikég
OUVEKTIKO owpa OnUOKpPATIKOU IKavOTNTEC yIa
YVWOEWV TTOAITN ToV 21° aiwva

gy

| KOYATOYPA

(Stylianides, 2012)



CASE |:
NEW CURRICULUM TEXTS
IN PRIMARY EDUCATION

And policy documents for/around them




New Curriculum Texts (2010a):

Public consultation
General introduction of 15 pages

Volume I: approx. 490 pages of subject-area syllabi
...and the materiality of paging and color-coding
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New Currlculum Texts !2010&:

Disseminated to Schools
General introduction of 2 pages
Volume I: 290 pages of subject-area syllabi
Volume II: 373 pages of subject-area syllabi
..and the materiality of paging and color-coding
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Subject-areas in the 1996 and 2010

primary education curriculum texts
(Philippou & Karagiorgi, 2014)

Hpoyyevusve AIT (1996) Neo AIT (2010a,83)
Neoghhnvika] YAOGGA Nea Edpix I'ioooa
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Komwvovixd Béuota
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-OpBoooln Xpiotovika) Aymyn) OpnoKeLTIKd
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ITivoxac 1: I'vwootixa avnikeiueva omws mepidaufiovovral ata AIT (1996 xer 2010) ya ™) Ajuotixg
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Timetables continue to meticulously

structure/assign time per subject-area
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earning Outcomes and Content
Organised along Success and Efficiency
Indicators (MoEC, 2016)

TNOITIKO ANTIKEIMENO: TEQIPAMIA

TA=H A" AHMOTIKOY
MAGHIIAKA ANOTEAEIMATA ANTIZTOIXA AIAAKTEA
AEIKTEZ ENMITYXIAZ AEIKTEZ ENAPKEIAZ

Ot porfnTEC Kot o1 PoefTTPLES Vvt ETV
ae GEon v

MAnpopopieg, Evvoieg, Aefiomreg, Irpomnywe/Tpomog okegng, Iaoerg/Afieg

1 | Evromifouv ko neplypadouv
moU BploKovToL avTIKEHEVT
OTOV PO TOU OYOAELOU TOUE OF
OYEQT) LIE TOV EQUTO TOUL.

1.1 TrouEela Tou Jupou
1.1.1 |5L0TNTEC OVTLKELLEVIOV TOU YLPOoU: Ypwa, oy, peyesoc
1.1.2 Cwvoparo QuTLKEWMEVWY TOU YWpou (Y. Spovio, avnKELEVA 0T GAKT KaL OTNV KQoETIv)
1.2 Béon Tou EQUTOU
1.2.1 or oyfon PE GAAD OTOLELD TOU Ywpou 1) dARoUC ovBpuwmoud (TLY. CUYKEKDILEVIY GUTWYV ooV
KFATIO) ko
1.2.2  |E Yprion TwWV EVVOLLV LMpOTTd oo, TILOW G0, KOVTA OF, JOKpLd amno, SE6La, apuatepd

7 | Bvromifouv ko nEpypagouy
noU BplrKoVTOL avTIKELHEVT
OTOV YO 1) TOTIOL OE OXEQT] LE
Ao avTIKELPEVE 1) GAADUC
TOMOUE.

2.1 BEon £vOC OTOLEIOU TOU Ywpou (m). oto Bpavio TOUC, OTO OYOAELD, OTOV KITIO TOU OYOAELOU) LE
oUVEUQTIO
2.1.1 onueiwv covadopdc Tou MEPLBAANIVIOC TOUC KL
2.1.2  Twv evvoudv Kovrd, pakpud, S, Sefud, apwotepd, peoa, GimAa omo, aVAUEST, UMPOCTA, T
2.2 BEon Twv oMKWV TEPLOYLWY KoL Tou lonuepwvol tne Mo otov mhavetn (). n mepwoyn Tou Bopewu
MoAou PpLOKETOL TOVW OO TOV IGNUEPWVE)
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CASE |I: CURRICULUM
COMMITTEES

Developing the new curriculum texts (2008-
2009) for 21 subject-areas




Process of Practicing Teachers’ Participation
In Subject Area Committees (1/3)

- Open invitation to all practicing teachers (from all levels and subjects)
through official circular on 30.1.2009 entitled “Participation in working
groups for the design of curricula per subject-area”

- To submit their ‘interest’ by 13.2.2009 to the Office of the MoEC.
- Applications accompanied by CV and all certifications

- Individuals selected would work in groups per subject-area or field under
the responsibility of the Curriculum Reform Committee and in
collaboration with the coordinators (academics appointed by the
Minister)

- To start work immediately and complete their work by 30.6.2009
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Process of Practicing Teachers’ Participation

In Subject Area Committees (2/3)

- Required qualifications:
- At least three years of teaching experience

- Very good knowledge and awareness of curriculum formation
[Dlaudpewon] in the European context

- Very good knowledge of the subject area with teaching experience
across grades

- Involvement in out-of-school creative activities involving students or
parents

All applications (n=360) were accepted (March 2009), and
teachers worked under 21 subject area committees alongside
53 appointed academics, while seconded teachers acted as
coordinators and school inspectors as external advisors,
communicating directly with the academics



Process of Practicing Teachers’ Participation
In Subject Area Committees (3/3)

- March-October 2009: work within subject area committees to produce
extensive curriculum texts/syllabi as per subject area

October 2009-March 2010: Editing of original texts into shorter
. versions by academics and coordinators

- March 2010: Publication of draft curriculum texts to be subjected to
public dialogue

- March—June 2010: Professional development for practicing teachers
participating in the committees directed by academics

- September 2010: Dissemination of “finalized” curriculum texts



Elementary Teachers’ experience of

Involvement in these committees

- Cases of 24 primary school teachers who volunteered to participate

- Policy rhetoric level: marketed as an example of the reform being bottom-up or even
a ‘democratic endeavour’

BUT
- Committee teachers constituted [as (non)expert subjects]:

within the committees these teachers were largely constituted as subjects and
were subjected to institutional(ized) power relations that were productive of
and produced by particular constructions of knowledge/expertise which further
solidified or confirmed existing hierarchies of power/knowledge and ‘regimes
of truth’ which constituted primary school teachers’ expertise as less valuable,
credible and legitimate (Theodorou, Philippou & Kontovourki, 2017).

BUT

- They were also possible to resist those during and after the work of the
Committees (multiple forms of resistance, Theodorou, Philippou &
Kontovoruki, 2015; 2018)



CASE I

Teacher Professional Development (on/for the
new Curricula) and implementation



PD forms (ex.)  -small group or individual
models

- supervision;

- students’ performance assessment;

- Inter-institutional
or organisational

partnerships - workshops, seminars, courses;
- professional - case-based-study;

development - self-directed development;

schools, - co-operative or collegial development;
- other university- - observation of excellent practice;

school partnerships, ° teachers’ participation in new roles,

- skills-development model,

- reflective models,

- project-based models,

- portfolios, action research,

- use of teachers’ narratives;

- teachers’ networks . generational or cascade model:

- distance education - coaching/mentoring Villegas-Reimers (2003)

- other inter-
Institutional
collaborations,

- school networks,



Models of Continuous Teacher PD
(Kennedy, 2014)

Model of CPD Purpose of model

The training model Transmission

The award-bearing model

The deficit model ,

Thecascademodel || Inreasing

The standards-based model Transitional capacity for

The coaching/mentoring model professional
| The community of practice model | || @utonomy
“The action research modeh> Transformative

The transformative model

Table L. Spectrum of CPD models.



TEACHER LEARNING:
A CONCEPTUAL FRAMEWORIK

KNOWLEDGE-
PRACTICE
RELATIONSHIP

Vvhat is understood or assumeaed to be the
relationship of kNnowledge and practice?
Vihat is assumed about how ““knowing
more’™ and “‘“teaching better™ are
connected™?

IMAGES OF
KNOWLEDGE

Viihat knowledge are teachers assumed to
Nneaed in order to ““teach better ™72

VWwhat are the domains, sources, or Torms
of that knowledge™?

VWho generates that knowledge?

WWho evaluates and interprets that
knowledge?

IMAGES OF TEACHERS,
TEACTHING, AND
PROFESSIONAL PRACTICE

Virhat is assumed about the nature of the
activity of teaching?

Vvhat is included in the idea of “‘practice™7
Viinhat are assumed to be the primary roles
of teachers in anmnd out of classroom=7
Vwhat is the relationship of teacheaers”™ worlk
in and out of classrooms~7?

IMAGES OF TEACHER
LEARNING AND TEACHERS"
ROLES IN EDUCATIOMNAL
CHANGE

Vwhat is assumed about the roles teachers
and teacher learming play in educational
change?

Vivhat are assumed to be the intellectual,
social, and organizational contexts that
support teacher learmning?#

VWwhat i=s the role of communiities,
collaboratives, and/or other collectives Iin
these?

CURRENT INITIATIVES

Vivhat are current initiatives in teacher
education, professional development and/
or teacher assessment that are based on
these images?>2

Science or content approach

Models of Teacher Education

(knowledge of practice)

Craft or technical approach
(knowledge in practice)

Reflective approach

(Cochran-Smith & Lytle, 1999; 2001)

(knowledge for practice)
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Aims of PD (MoEC, 2010c)

- Informing teachers and others of the general orientation
and principles of the new curricula,

- facilitating their acquaintance with the content and
methodology of new subject-area syllabi, and

- preparing teachers to engage in related practice

(Cf. Philippou, Kontovourki and Theodorou, 2016)



Four Phases of PD

(for different groups of actors, MoEC, 2010c)
- Phase 1 (September—October 2010): ministry officers, school
principals, and subject area counsellors.

- Phase 2 (September—October 2010): school inspectors and
subject-area supporters.

- Phase 3 (November 2010—-February 2011): small number of
teachers on given subject-areas to inform their teaching;
guidance of subject-area counsellors

- Phase 4 (MoEC, 2010c): compulsory participation of all public
school teachers (voec & Pedagogical Institute, Ap. dax. Ml 7.7.09.16, 08.10, 2010) IN
mass information seminars in December 2010-January 2011.

- led by school inspectors, academics, and subject-area supporters,
- on the general orientation of the new curricula and

- on the content of key syllabi (math and Greek language arts, plus one
among music, art, physical education, science, and home economics).



After mass centralized PD to “inform” on new official

curriculum in 2010-2011
Teachers’ positioning along the axes of guidance and autonomy

- Sense of Agency-Autonomy +

/%

Spectators Receivers Implementers Reformers

/%

+ Guidance -

(Philippou, Kontovourki & Theodorou, 2014)
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And respective challenges for implementation

2011-2013

“Nai, otnv apxn TNS XPOoVIAC, OTO TTPWTO TPIKNVO,
ETTPOOTIOONCAUE VO OPYAVWOOUME Ta pabnuarta [in subject 1]
[....] uE Bdon evdTnTeC, Tl va TIC doupe diaBeuartikd. [....] Nai,
Ta epappodoaue [in subject 2] yiaTi eoTaAAKAV KAl Kalvoupia
(QUAAQ gpyaaiac via Katrola yadnuara, [in subject 3] oiyoupa
ME BAon OAEC TOUTEC TIC APXEC TTOU EYABaUE [...], [In subject
4], [in subject 5] yiati ev eVIEAWC KAIVOUpPYIO yabnua |[....], apa
OUTWG N AAAWG ETTPETTE VA TO XPNOIUOTIOINCEIG... (YEANIQ) [...]
'H 010 oY0Agio yag, oulnNTouUE Ta OTEC OUVEDPIEC
TTPOOWTTIKOU N 1al KAT' 10iav ye TN AleubuvIpid, n OTToia YOG
KAAEl, EEPW ‘YW, KADE OEKATTEVTE NEPEC OTO YPAPEIO TNG YIA
va oulnToupe TIC [Implementation in subject 1]” (Interview
14/2012)

(Theodorou, Kontovourki & Philippou, 2015)



And respective challenges of implementation
2011-2013

Myself, with all these years of experience and | feel it's more
difficult than when | was a newly-appointed teacher . | need a lot
of time to prepare, and put material together and many, many
hours of study through the internet for the information that exists
In the web-site for the New Curricula which is constantly
updated, there’s new information uploaded all the
time (Interview 4, 2012)

[l]t's become a non-humane school for teachers. This is what
these two years have shown, because we struggle, but we see
that, it'’s like killing yourself daily, to be able to do all this hew
things, to try and cope, and put it in our classrooms (Interview
21, 2013)

(Philippou, Kontovourki & Theodorou, 2016)



CASE IV

Subject-Area Counsellors
(PD and Teaching Material Development)



Sites of curriculum making as social activity

Table 2.

Sites of Curriculum Making.

Site of Activity

Examples of Activity Examples of Actors

Supra

Macro

Transnational curricular OECD; World Banlk;

discourse generation, UNESCO; EL)
policy borrowing and
lending: policy learming
Dewvelopment of curriculumrm MNational governments,
policy frameworks;
legislation _to

agencies and infrastructure

curriculum agencies

S0

Production of guidance:; MNational governments:

leadership of and support curriculum agencies;
district authorities;
textbook publishers;

curriculum brokers;

for curriculum making;
production of resources

Micro

MNano

= i nselors

School-level curriculumrm Principals; senior leaders;

making: programme design; middle leaders; teachers

lesson-planning

Curriculum making in Teachers; students

classrooms and other

learming spaces: pedagogic
interactions; curriculurm
events

(Priestley, Alvunger, Philippou & Soini, 2021)

What happens when actors move between sites?



CURRICULUM

m MAKING IN SITES
L~ | OF ACTIVITY

- Alesser linear view
- Granularity

- Sites, actors and
activities — how
curriculum is made

- Actors can operate

across multiple sites

(e.g. Cyprus subject-
area counsellors)

suoles0do)

M. Priestley, D. Alvunger, S. Philippou. & T. Soini, (2021). Curriculum making in
Europe: policy and practice within and across diverse contexts.
Bingley: Emerald.



Subject-Area Counsellors as Emergent

Meso-Site of Curriculum Making
- The subject-area counsellor as hybrid expert subject

- As both an (academic) expert and a practitioner, on par with, rather than
on top of, teachers

- As mediators and supporters
- As intermediaries (bottom-up change?)

- The subject-area counsellor as subject and object

- Demands rendering them flexible subjects e.g. time (any time), means of
reach (via their personal phones), space (through on-site visits at the
school); differential reponse

- The institutional context (the macro-site) constrained them by limiting
either material or non-material resources

- Challenged by teachers in differential ways (e.g., appropriate expertise,
availability, type of guidance expected).

- The production of materials as curriculum making eventually wanes the
primacy of counsellors over time.

(Kontovourki, Theodorou & Philippou, 2021)
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Curriculum-making In-context

- A multi-sited series of social practices that cannot be
differentiated by institutional boundaries, but which is rather
emergent in social interaction

- Subject-area counsellors as an emergent, meaningful
meso-level

- The meso-level to refer not to institutional entities but
rather to the roles attributed to and performed by this
subject

- Counsellors as blurring the boundaries between sites, and
becoming themselves sites of curriculum making that
were possible at the nexus of personal and institutional
circumstances

(Kontovourki, Theodorou & Philippou, 2021)



CASE V

Curriculum making in the classroom (nano-
site of social practice)



Focus on the nano

- To explore how these
sites are brought
together and become
present as ‘curriculum
events’ by tracing other
sites in specific nano-
events

- Curriculum something
that is made as
practitioners, materials

and others come
together to work with
each other

M. Priestley, D. Alvunger, S. Philippou. & T. Soini, (2021). Curriculum making in
Europe: policy and practice within and across diverse contexts.
Bingley: Emerald.
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Curriculum making in the nano-site
Focus:

- to explore, through the enactment of (a History)
curriculum in a classroom with a teacher (Niki), how
curriculum making is instantiated/made through
teaching

-to render visible connections with the supra,
macro, meso and micro-sites i.e. how it organically
occurs within and across sites of social activity

During a period of transition to new subject-area elementary
curricula in the Republic of Cyprus to explain both stability and
change of History education and schooling.

(Philippou, 2020)
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History (Primary Public Schools)

- Distinct subject-area traditionally for Years 3-6

- New curriculum (2010/2015): removed from Years 1-2 (content used to
be part of an interdisciplinary subject with Geography as “Environment
Study”)

- New timetables (2015): History amounting to 2 periods per week for all
elementary grades Years 3-6 (8-12-year-olds)
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A re-structured official curriculum text into

success and efficiency indicators (2015/2016):
a disciplinary turn

AEIKTEE EMNITYXIALZ KAI EMAPKEIAE — IETOPIA T TAZH AHMOTIKOY
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New curriculum (2010/2015):
An inquiry approach to History

- Aims and philosophy prioritized “historical thinking” and
“historical consciousness,” to be achieved through “historical
literacy” comprising:

- substantive knowledge (of “what happened in the past”)
- substantive “concepts used in historical accounts”
- disciplinary understanding (“how we learn about the past,

the methods and processes of the science of History, the forms of
historical knowledge and their boundaries”).

As opposed to
“best story-collective” and ethnocentric or nationalist approaches

(for Cyprus, see e.g. Philippou, 2012; Perikleous, 2011; 2013;
Makriyianni & Psaltis, 2007)
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History (Elementary Public Schools)

 New materials (replacing or complementing old) (PD-secondments):
Printed (Cyprus, Greece); Digital; Objects/Materials (Ministry Warehouse)
Supra, macro and meso-micro as coming together
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O dvBpwITog KaL M LoTopia Tou: ATO To AiBo otov TNAo, Ymouvpysio Nawssiag kaw Nodmwopol, Mowsaywyiks Ivatitotto Kompou Ynnpeoia Avamtugneg 3
Mpoypapparwy, A ExkSoon: 2000.

O dwBpwItog KaL n wTopla Tou: ATd Tov nhd oo péradio, Ymoupysio Mawseiog kol Nodumopod, NoawsSaywylkd voritolto Kompou Yrnpeoia Avamusng 3
Mpoypapparwy, & ExkSoon: 2001.



Inquiry-based History in curriculum texts
and materials, PD, units
- Addition of new content (personal and local history)

- Textbooks from Cyprus and Greece

- Teaching units and supplementary materials
Included resources

- material objects traditionally used in schools (e.g. historical
wall maps, models),

- Extending to numerous digital (projectable) resources,
available to teachers through the MoEC'’s web-site for
History and related PD (e.g. ppts, tables, videos, maps,
diagrams, signs-labels).
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Nikl as a teacher-in-classroom

« Grade 3 (homeroom, LA,
History, Health Education)
« 17 lessonsinH

« 3 previous years in 3" Grade
(after several in 15t Grade)

» Professional biography:
academic credentials of MA,
continuous PD, reputation

 Prioritising academic
professionalism which
Informed curriculum making in
her class (Kontovourki, Philippou &
Theodorou, 2018)
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The Macro in the Nano

- Niki: “Have you found it in your source? Have you underlined
them? Didn’t we say that, like in Greek [Language Arts],we
locate ....” She asks students to find and underline their
answer in the textbook page 98, like they do when they read a
text in Language Arts. She advises students “I put my finger
at the 3rd paragraph. We take our ruler [...] seeds, nuts [...].
Kids what else? What else?” (OL2)

- “Collapsing” of boundary between LA and H: localized
meanings of LA

- when explaining to students that reading the textbook for homework is a
way of them learning the historical content (OL2),

- when asking that key points were noted in their exercise books to later
help them “have everything together and go back to them and remember
them” (OL6),

- when insisting on students’ oral expression to be elaborate (complete
answers as if written)
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A\ OAKTIKES TTpoTAT=(5 KAL

The MeSO In the NanO (B=E5 yia EKTTABEYTIKOUS

Moy ddaokovv lomwpia
- Working to “extract” evidence from o T
multiple sources to find out with
varying degrees of certainty
using their special vocabulary
(also on the classroom walls In
cards like “there is no evidence,
perhaps, probably, possibly,
certainly/for sure, impossible”)

MAIAAMOQNKO INETITOYTO KYMPOY L]
Y¥TIHFEZIA ANANTYZHE NPOTFAMMATON

A10AKTIKO Kdl HaOnoi1ako uAIko
= AvapTnMEVo AefIAOYIO DIQRABUICHEVNG PBeRaIdTNTAC Ot KAPTEAEC. QATTOKAEieTAl, Ogv
UTTApXoUV evOeielg OTI..., iocwg, MAAAovV, TTIBavov, TTBavoTaTa, OAeg 01 evdOeigelg
Oeixvouv OTI..., Ciyoupd, CUNM@WYVA JE. ...
=  ATOMIKA TTAQOCTIKOTIOINKMEV KOPTEAA (MIKPOC TTivakdg), MHapKadopol VEPOU KAl
CPOUYYAPAKI.
= AadpaocTIKOS TTivakag: N H.Y. kal TTpoPoA€ag yvia Tnv TTapouciacn o PowerPoint.



DISCUSSION




Implications?

“We need to engage with and be informed by pertinent
empirical studies into the complexity of curriculum making
at the societal, institutional and classroom levels”.

(Deng, 2021, p. 19).

One way of addressing complexity:

lllustrating curriculum making as emergent and contingent
In everyday classroom practice

as blurring the boundaries between ‘levels’



SITES OF ACTIVITY

- Sites, actors and activities —
how curriculum is made
(Alvunger et al., 2021)

- NOT a normative model
- NOT JUST a descriptive tool

- BUT a heuristic for analysis
and interpretation

- Problematises
modernist/bureaucratic
understandings of power which
assume linear and predictable
movement and are dominated
by thinking about curriculum
making as (faithful)
implementation “from” policy
“to” practice

(Priestley & Philippou, 2018)




Problematizing linear and humanist
conceptualizations of curriculum change

Complexity and contingency of curriculum making in each and across
sites conditioning curriculum change to multiple temporalities

- History as case where a disciplinary approach was adopted at sites

of curriculum policy and (some) materials-PD
(Philippou, 2020)

- BUT im-materiality mediates its disciplinarity esp. nano-site where
the gravity of the im-materiality of curriculum change was visible
- between the different grades, for which formal curricula and materials
followed different disciplinary rationalities

- within each grade, as sedimented practices of schooling and history
education continued to shape and being shaped by teachers, pupils and
non-human actants.

(Philippou, 2020; Philippou & Kontovourki, 2021)
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